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Session Objectives

• Define the Science of Reading.

• Describe the Simple View of Reading and 
Scarborough’s Reading Rope and how they 
demonstrate how children learn to read.

• Explain how the Simple View of Reading and 
Scarborough’s Reading Rope work together to build 
understanding of how children learn to read.

• Identify practical ways language comprehension 
and word recognition can be incorporated into the 
classroom. 
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What is the Science of Reading? 

Laura Stewart, author and national director for The 
Reading League, presents the Science of Reading as a 
vast, interdisciplinary body of scientifically based 
research about reading and issues related to reading 
and writing. The Science of Reading includes 
research in the areas of:

• psychology

• neuroscience

• linguistics

• education
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Science of Reading: The Basics
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Simple View of Reading 

The Simple View of Reading shows that reading 
comprehension (RC) is not the sum of the two 
components, language comprehension (LC) and 
word recognition (WR), but rather the product of 
the two components. If either one is weak, reading 
comprehension is diminished.
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What is the Simple View of Reading? 
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All reading difficulties fall into 3 categories.

Weaknesses
in Language 

Comprehension 

Weaknesses
in Word 

Recognition

Weaknesses
in Both 

pixabay.com

Simple View of Reading and Reading Difficulties 
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Scarborough’s Reading Rope 
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A Closer Look: What is Scarborough’s Reading Rope? 
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Instructional practice should 
be intentionally influenced by the word 

recognition and language comprehension 
strands of the Reading Rope.

Image: Canva
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Strengthening the Reading Rope Instructionally
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Strengthening the Reading Rope Instructionally

Students are exploring different texts 
and analyzing themes. The teacher i s 
supporting groups in collaborative 
discussions. The teacher is charting 

the s tudent responses for the whole 
class to have a running list of themes. 

During the writing block, the teacher 
i s  ci rculating and helping students 
with the editing s tage of the writing 
process. With one student, the 
teacher is calling attention to subject-
verb agreement.

A kindergarten teacher i s preparing to 
read aloud Where the Wild Things Are. 
Before beginning the reading, the 
teacher calls attention to the front of 
the book and the back of the book.

A teacher is preparing to utilize the 
poem, "Gathering Leaves" by Robert 
Frost. The teacher had created a 
PowerPoint presentation with various 
pictures displaying different seasons in 
different parts of the country, paying 
specific attention to Autumn. During the 
reading of the poem, the teacher i s 
emphasizing words and phrases that will 
help s tudents activate their senses to 
make a mental model of the poem.

Students are working on analyzing a 
piece of poetry. They are looking at 
each stanza and discussing the meaning 
of each stanza and how i t applies to the 
poem as a  whole.

Students are making nonlinguistic 
representations of phrases such as:

● Busy as a bee;
● As  sweet as honey; and

● What’s all the buzz about?

Students are rereading text and 

identifying examples of figurative 
language. They are then going to use 
figurative language in their own 
writing. 

The teacher is utilizing shared reading as 
an instructional method. For the initial 
read, students are invi ted to join in, but 
the teacher volume is the loudest and 
the teacher is reading with appropriate 
pacing and prosody. During the next 
read, the students will echo read. During 
the third read, they wi ll all choral read 
the text. For the last read, the s tudents 
wil l read the text independently as a  
class. 

Words  are on the board such as 

eruption, particles and volcanic. 
There are also Spanish cognates 
l i sted such as, erupción and 
partícula. The class is exploring the 
morphology of each word and then 

the teacher revisits a  section of text 
from Volcano: The Eruption and 
Healing of St. Helens.

Students are working independently 
to read and respond to a text. The 
teacher stops next to a s tudent to 
l i sten in to the reading. The student’s 
reading is effortless. Unfamiliar words 
are decoded with automaticity.

Students are reading a text and the teacher 
has them pause at the word tarnish. The 

teacher asks the students to think about the 
word's meaning. The students respond that 

they do not know what the word means. 

The teacher has two paper clips. One was 
shiny and the other was not. The teacher 

has the students analyze the difference and 
holds up the tarnished paper clip. The 

teacher says, "This paper clip is 

tarnished." The teacher then has the 
students reread the sentence with the word 

tarnish and discuss with their table team 
what it means in the context of the text.

Students have been reading about 
plants and pollination during their 
Living Things Unit of Study. A teacher i s 
about to read a loud Give Bees a 
Chance. The teacher asked students to 
think about what they a lready know 
about bees based on the texts, 
photographs and videos they have 
engaged with thus far. Students were 
then asked to share with a  shoulder 
partner. The teacher then circulates the 
room l istening to student responses.

The teacher is having students blend 
ini tial, medial and final phonemes 
together to produce single-syllable 
words . The teacher i s guiding s tudents 
through correct articulation of the 
individual phonemes when necessary. 
Students are using Phoneme Counting 
Beads to support this work. 

The teacher is saying word pairs and 

asking students to listen carefully to 
the sounds within the words. The 
students are to give a  thumbs up i f the 
words  rhyme and a  thumbs down if 
the words do not rhyme.

Students are working on encoding 
words  from a  phonics lesson. For each 
word s tudents are hearing the word, 
saying the word, writing the word and 
reading the word. The teacher i s 
modeling how to reference resources 
around the room such as the alphabet 
frieze and the sound wall.

Students are working on closed syllables. 
Their specific focus is consonant, 
vowel , consonant (CVC) short vowel 
sounds. They are using Elkonin boxes and 
letter tiles for phoneme-grapheme 
correspondences.

Students then apply their knowledge to 
an accountable text (a decodable reader) 
that has CVC short vowel words as well as 
learned high frequency words.
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Putting It All Together

By Laura Stewart, author and 
national director for The Reading 
League
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Reflection/Wrap Up
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